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Abstract
The purpose of this study is to examine an effective grammar instruction with 
communicative approach keeping the balance between passive and productive 
activities. Data of a diagnostic grammar test of a total of 798 university freshmen, 
streamed by TOEFL scores, were analyzed to make it clear whether there is a 
clear tendency of grammar acquisition among different levels of learners. It was 
found that certain areas of grammar should be taught first and that instructors 
should focus on passive or productive activities according to the levels of students. 
Finally we suggest an effective way of textbook use in a communicative class 















































































































































































上級 550 ～ 20 43.9 33.4 54.7 132 562.3
中上級 500 ～ 547 118 40.2 30.3 49.9 120.4 520.1
中級 450 ～ 497 371 37.7 28.2 45.6 111.5 472.0
初級 400 ～ 447 256 35.0 26.5 41.8 103.3 428.7
































































A 72.4% 76.7% 81.1% 85.2% 89.0% 16.6%
B 75.8% 82.5% 87.2% 91.8% 94.5% 18.7%
C 70.3% 65.3% 71.2% 79.9% 89.5% 19.2%
D 59.4% 64.5% 70.2% 78.6% 88.0% 28.6%
E 53.6% 61.4% 69.2% 78.1% 92.0% 38.4%






























9 will succeed (V) A
3
45% 44% 　 　
26 swim badly (AD) A 48% 　 　 　
40 a great convenience (N) A 48% 　 　 　
43 Either you or I am B 1 48% 　 　 　
13 has been increasing C
3
36% 31% 39% 　
24 cannot have killed C 58% 53% 54% 48%
38 I used to C 52% 33% 40% 48%
8 So can Doraemon. D
3
36% 43% 46% 　
28 doesn’t taste D 45% 　 　 　
49 Which …, A or B? D 48% 　 　 　
6 How about Ving?(N) E
5
39% 　 　 　
11 to be pitied E 33% 43% 　 　
32 Given N E 42% 39% 　 　
34 let me go E 27% 39% 　 　
44 a tie to go with N (A) E 39% 　 　 　
27 where he was born (N) F
3
33% 41% 　 　
29 if I was mad (N) F 39% 48% 　 　


























































E (53.6%) E (61.4%) E (69.2%) E (78.1%) D (88％ )
上位グループとの差が
最も大きい領域（上位との差）


















































































5.2 初級グループ（400 ～ 447点）のテキスト
　前節では各グループが重点的に取り組むべき文法領域を抽出したが，こ


















Grammar Connection 3 （Cengage, ISBN978-1-4130-0840-1）を使用してい
る。このテキストは全30章からなるが，シラバス上は，前期・後期合わ
せて30回の授業でこのうち25章を学習することになっている。前期は第1


































































































































Don’t Have To 
May/Might
Can/Could


































































構成 サブタイトル タスク 頁数
Part 1
Content Vocabulary vocabulary 0.5
Think about It writing / discussion 0.5
Grammar in Content
reading / listening /
grammar (explanation, exercises)
2.5 ～ 4
Communicate speaking / writing / discussion / pair work 0.5
Part 2
Grammar in Content
reading / listening /
grammar (explanation, exercises)
2.5 ～ 4
Communicate speaking / writing / discussion / pair work 0.5


















































































































































































るが、過去の研究データから換算するとTOEIC 445点はTOEFL-ITP 440 ～ 443
点相当となる。
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